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Preface

The conference proceedings include scientific papers by academic staff, researchers, doctoral 
students of Georgian and foreign higher education institutions, as well as preschool and public 
school teachers, who took part in the IV International Scientific Virtual Conference "Education, 
Research, Practice" organized by the Faculty of Education Sciences at Iakob Gogebashvili Telavi 
State University.

This year, the Child's Rights Knowledge Center was established at the Faculty of Education 
Sciences of Telavi State University with the support of the United Nations Children's Fund. As a 
result, the topic of child rights was added to the conference topics.

The papers included in the proceedings of the conference cover almost all areas of educational 
sciences: modern technologies in education, education and teaching of children and adolescents; 
innovations in higher education; strategies and technologies in the professional field; theoretical and 
practical foundations of the development of innovative processes; subject teaching methods; 
education and development psychology; philosophy of education, educational management; and 
physical education and sports.

The book is intended for specialists, students, and those interested in educational sciences. The 
authors are responsible for the materials published in the paper.

Editor: Professor Davit Makhashvili

Reviewers: Professor Nino Modebadze, Professor Nino Nakhutsrishvili, Associate Professor Tamar 
Mikeladze, Associate Professor Nino Basilashvili, Associate Professor Hamlet Razmadze, 
Associate Professor Natia Gabashvili, Associate Professor Mariam Zakariashvili, Professor Nunu 
Geldiashvili
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Raising the level of parents’ involvement in student learning

Abstract 
The purpose of the school needs study was to determine the level of parents’ involvement in the 

learning process of students and to determine the ways for increasing the level of parents’ 
involvement. In the research we used both qualitative and quantitative research tools – a parent 
survey and an interview with class teachers. Analyzing the results of the research, the following 
problems were identified: lack of communication between parents and teachers, which required the 
refinement of the forms of relations. Based on results of the research, interventions were planned 
and implemented: creating a school website in order to inform parents about their children’s 
achievements and a page on social network for pedagogy of parents, a working meeting with class
tutors in terms of raising the awareness about the importance of parents’ involvement. A study of 
the results of the interventions showed that we achieved significant changes in terms of improving 
communication between parents and teachers. The awareness of tutors and parents about the 
importance of their involvement in the educational process has been raised.  

 :  , , , ,  
. 

Key words: parents’ involvement, education, school, research, parent pedagogy. 
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“Tragedy of up-bringing” of Dimitri Uznadze and Modern School Conflicts

Abstract
Sokhumi State University Assoc. in the article by Professor IsoldaBukhuleishvili and Master 

of Educational Psychology Ana Kistauri, "Dimitri Uznadze's "Tragedy of Education" and Modern 
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School Conflicts",Conflicts in the modern educational space and their connection with Dimitri 
Uznadze's "Tragedy of Education" are presented.

The authors consider, despite, that Dimitri Uznadze about 100 years ago spoke with pain 
about the conflicts in schools and their tragic consequences,he also gave us very good advice on 
how to avoid them, although these conflicts remain a painful problem even today.

The same article talks about the causes and consequences of the tense relationship between 
the student and the teacher, not taking into account the opinion of students regarding the material to 
be studied, on the activities of the school psychologist seen through the eyes of students. Empirical 
experience discussed in foreign literature is given as proof of the opinion in the article, also the 
results of the latest research conducted by the authors in our reality.
 

 :  ,  ,  
,  ,  . 

Key Words: School conflicts, the causes of the conflict, consequences of conflict, school 
psychologist, a safe school. 
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Strategies of Decreasing Bullying in Educational Sphere 

Abstract
The article presents the features of bullying. Also, the recommendations provided by foreign 

researchers to reduce bullying among adolescents. The principle of positive psychology is briefly 
described, which, instead of focusing on pathology, focuses on the strengths of a person. Within the 
framework of the report, the results of the research on the characteristics of adolescents' personal 
characteristics and behavioral style are presented, which is interesting in the context of positive 
psychology when developing strategies to reduce bullying.
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Essential Skills for Nursery School Managers

Abstract
The article deals with the several essential skills and competencies that a successful manager 

of kindergarten should have. Managers are the people who are responsible to attain the goals they 
have aimed around their nursery schools. They should lead their team and organize the work in such 
a way to have effective outcomes for children’s successful education. That’s why they should use 
the skills and be equipped with the competencies we have given in this paper to insure constant 
renovation of standards and compliance to current requirements.  

 
: , , ,

, .  
Key words: inclusive practice, self-confidence, time management, vision, feedback.
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Teaching SEN learners - from traditional teaching to online format 

Abstract
Millions of students worldwide have been kept out of the classroom for more than a year by 

the Covid-19 pandemic. Almost all countries' educational systems saw the solution to maintaining 
the continuity of the educational process in the transition to online learning. The spontaneous 
transition from classroom to online has become an unprecedented challenge for schools. Special 
educational needs (SEN) students, their parents, and teachers found themselves in a most difficult 
situation; however, the learning experience gained in responding to these challenges also presented 
new opportunities.

 :  ,    
, . 

Key words: Online teaching, special needs education, schools. 
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Axiology of Education in the Discurse of Contemporary Policy 

 
Abstract 

 The article addresses the axiological aspect of education in the context of globalization 
processes. The author study the main paradigmatic axiological characteristics of 
contemporaryeducation and their reflection in the discourse of the XXI century political processes.  
The author discusses the problem from the perspective of the 21st century higher education 
paradigm, focusing on its policy-making function. The analysis of axiological dimension of 
contemporary education leads the author to the conclusion that contemporary knowledge-based 
society is vitally concerned in profound structural changes in the education system with the vector 
for the requirements of the state and society. The necessity to reconcile the principles of education 
policy and socio-cultural demands dictates the need to work out axiological foundations of 
promoting education as a sphere of developing culture and civilization. In its turn, the dialectics of 
cultural and civilization strategies generates and constructs the axiomatics of education as a sphere 
of interdisciplinary research. 
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A study of money, as a social value in a generational perspective

Abstract
The paper discusses some aspects of money as a social value. Based on the analysis of the 

results of empirical studies, the author concludes, that the realities of economic behavior very often 
go beyond its optimally rational model. There are two main reasons for this: Firstly, the low level 
of economic knowledge, rather illiteracy in economic matters. Second, education of orientation in 
people towards stability, rather than dynamism, low adaptability to changes. As a result of 
considering the problem in terms of generations, it becomes obvious that in all generational groups 
there is a tendency to adapt to new economic conditions, mainly at the expense of changing
instrumental values and maintaining basic values. The nature of the social value of money is largely 
determined by belonging to a certain generational group. Members of the same family have 
different views on vital values and optimal lifestyle. The unified value space of the family is being 
destroyed, belonging to the generation is the determining factor and family traditions are moving 
into the background.
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The Study of Teacher-Parent Communication Practice at the Primary Level
of General Education in Georgia

Abstract
The issue of teacher-parent communication is an important topic in general education. 

Research has proven that correct communication between teachers and parents determines mainly 
adolescents’ success in the process of education and upbringing. It is topical to know what is the 
situation in this respect in primary school sector of Georgia. The aim of the research was to study 
communication practice between teachers and parents at the primary level of general education in 
Georgia. As a result of the study, it was stated that teachers admit the importance of the 
communication in pupils’ successful learning; however, their majority is not aware of the purpose, 
content and planning of communication with parents, the importance of communication to 
the development of learners’ psycho-physiological skills and the process of upbringing, hence 
communication mostly is of spontaneous character. According to the teachers’ responses, it has 
been stated that only 27% of parents of the primary school pupils are in contact with the teachers 
several times a week, 29% - once a month, and 40% - very rarely. The study has revealed the 
difference between urban and regional, state and private school data. 
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Analysis of one of the directions of “Research of Nursery School Teachers’ Reflection” (on the 
example of Telavi Municipality Nursery Schools)

Abstract
  The instrument which was chosen for the research of preschool teachers’ reflection in Telavi 

Municipality aimed to improve the quality of inclusive  education. Three questions of the instrument 
made research participants to think about the existing (present) practice in nursery schools and one 
question referred to the future-what would they like to change. The aim of the research was to describe 
the vision of respodents, mainly-how they perceive the process of high quality inclusive education and 
what ways of improvement they see.  Research results show that respodents have clearly realized that 
nursery school is caring, comfortable and attractive place for children and the staff and its physical 
environment is well furnished and safe.  They realize their role and activities for creation such 
environment, though these activities are very general, there is little concretization  and they still see 
concrete ways  ambiguous for developing such environment. 

: - , , , , .
Key words: Pre-school education, kindegarten teachers, SEN children, reflection, research. 
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Studying writing skills among the 5th-6th grade students with learning disabilities at the 

primary school (A case study) 
 

Abstract 
One of the important sides of implementing National Learning Plan is to direct teaching and 

learning process which suits to CLD (children with disabilities) studentsIt’s true that in real 
pedagogical practice this process is accompanied with problems too. The aim of our research was to 
investigate the development of writing skills in the students of learning disorders  of 5-6 classes  in 
primary school and to collaborate appropriate interventions in the furure. 

The research was qualitative in nature and in the target group we united teachers of Georgian 
language and literature of 5-6 grades from Kakheti public schools (Artana, Ikalto, Pshaveli, Ruispiri 
and Shalauri) where there are students of learning disorders, though we deal with one of the analysis 
in the article.Teachers explain general problem of the student and tries to indicate prevention 
activities to solve the problem.  

 
: , ,

, , .
key words: National Learning Plan, qualitative research, pedagogical practice, prevention activities, 
target group.
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Leila Karazanashvili 
 

 
Inclusive Education  

Abstract 
In Georgia, inclusive education became especially important since 2006. And it remains 

relevant nowadays. According to its main idea, every student is equal and each of them should have 
the equal opportunities to get education, to reveal their potential.

It is extremely essentiual to create an environment, where both teacher and parent will be 
involved in this process.The learning process should be suitable for students with various abilities. 
The school should have different methodologies and strategies, if we want to get the best results.

In conclusion, inclusive education teaches to students that they all have the same rights and 
opportunities, they accept each other with their positive and negative sides. 

 
 :     

       
Key words: 
scaffolding. 
 

 

 

 

 

 

 

 

56 

 



   
 

 

  
      

 

 /
 

       
 .     
   ,   . 

/
.

 ,   ,   , 
   ,  .   

    ( , 
  )       

        
.        

   ,     
.      

        
. 

      . 
        
,   , ,  .

/
 1980-      

 „  “ (Nunan and Choi, 2001, . 1)  
„ - “- ,  . 

     , 
      /    

. Nunan-  (1989) ,       
  „   ,     
       “. 
     „ -  

“     ,  , 
 /      .

       
  „ ,     
      -    

57 

 



“ (Barkhuizen, Benson, and Chik, 2014, . 11). ,  
 .     

     ,   
,  „      

“. 
  ,    

   ,  . 1997-
2006  10  /  -  

, Nelson- (2011) 500-    10   
 ,   

.
      , 

Zacharias- (2016)   ,    
 : , / ,

/ .

, .
. Tomlinson-

(2000) / .
- . „[ ] ...
,

“. 
,

. ,

.
. McCafferty- (1994) ,

,
. ,

,
- /

, „
(Pavlenko, 2007, .

172). Nekvapil (2003) 
, .

,
.

,
.

      
  .  (Riessman, 2008)  

      .  
‘ ’  ,    

.       „ “  

58 

 



 „ “    - „    ,  
          

 ,  „  “   
(Riessman, 2008).       

,       
.      , , 

,    ,   „ .“  
 ,       

   ,    . 
      

  -   .
„ “

(Barkhuizen, Benson, and Chik 2014), 

.

. , , ,
.

(Menard-Warwick, 2011).
        

       ,  
 ,    .      

  . Holstein  & Gubrium- (1995)  
        

    .
    ,  

  .        
 ,      

,         , 
 ,    ,  

  /  . 
( . /

)
.

.

/

,
.

, ,
. 

 

59 

 



 :
1. Barkhuizen, G., Benson, P., Chik, A. (2014). Narrative Inquiry in Language Teaching and 

Learning Research. New York: Routledge.
2. Holstein, J.A. & Gubrium, J.F. (1995). The Active Interview. London: Sage.
3. McCafferty, S. G. (1994). The use of private speech by adult ESL learners at different levels 

of proficiency. In J.P. Lantolf and G. Appel (Eds.), Vygotskian approaches to second 
language research (pp. 117-134). Norwood, NJ: Ablex.

4. Menard-Warwick, J. (2011). A methodological reflection on the process of narrative 
analysis: Alienation and identity in the life histories of English language teachers. TESOL 
Quarterly, 45(3), 564-574.

5. Nekvapil, J. (2003). Language biographies and the analysis of language situations: On the 
life of the German community in the Czech Republic. International Journal of the 
Sociology of Language, 162, 63-83.

6. Nelson, C. D. (2011). Narratives of classroom life: Changing conceptions of knowledge. 
TESOL Quarterly, 45(2), 463-485.

7. Nunan, D. (1989). Understanding Language Classrooms. Cambridge: Prentice Hall.
8. Nunan, D. and Choi, J. (2001). Language and Culture: Reflective narratives and emergence 

of identity. New York: Routledge.
9. Riessman, C.K. (2008). Narrative Methods for the Human Sciences. London: Sage.
10. Tomlinson, B. (2000). Talking to yourself: The role of the inner voice in language learning. 

Applied Language Learning, 11(2), 123-154.
11. Zacharias, N.T. (2016). Narrative data and analysis in Second Language teaching and 

learning. Indonesian Journal of English Language Teaching, 11(2), October 2016, pp. 101-
116

 

 Tamar Mikeladze 
Telavi State University 

Narrative research and its peculiarities in Foreign/Second language teaching

Abstract
The paper discusses the importance of narrative research and its peculiarities in the process 

of foreign/second language teaching, such as the language and the role of the researcher in the 
process of narrative research. The purpose of the paper is to encourage teachers and researchers in 
Georgia to apply narrative research as an effective means of qualitative data collection.

: , / ,
, .

Keywords: narrative research, foreign/second language teaching, qualitative research, interviews.
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Actual Issues of Implementing Formative Assessment 
 

Abstract
Formative assessment , as an important part of teaching and learning plays crucial role in 

students’ “formation” and development. Despite of this role , in the process of its implementation 
there appear certain gaps and difficulties.  Teachers still have difficulties in effective and purposeful 
usage of formative assessment instruments. The concentration of formative assessment towards 
specific issues doesn’t often take place, students don’t receive constructive feedback, as the 
received assessment isn’t oriented on students’ needs or it is formulated incompletely. On the 
background of analyising these disadvantages, the article deals with the “formation” function of 
formative assessment, its strong side which comprises students development and formation, 
acquisition of certain competencies with the students participation and active involvement in the 
process of planning and implementing of evaluation and correction activities which should ensure 
learning to learn.The article offers concrete approaches and instruments for solving the issue, such 
as students self-assessment and its necessary involvement in this process, using self – assessment 
rubrics and  portfolio as effective instruments.
 

 :  .  , 
 ,  ,  . 

Key words:Formative assessment, Constructive feedback,Students' self-assesment, Learning to 
learn, Assessment tools. 
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Iakob Gogebashvili Telavi State University

ESP learners’ attitudes towards teacher's code switching

Abstract 
The article deals with ESP learners’ attitudes towards teachers’ code switching. It analyses 

different authors’ definitions and characteristics of ESP. The author has carried out research which 
revealed ESP learners’ needs and wants. The article emphasizes that students like the English-
speaking lecturer, although they note the need to translate certain words into their native language.

 :   , ,  
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Key words:ESP, teachers, learners, code switching, teaching.
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Another factor in the improvement of academic results in natural sciences and

in the general educational field

Abstract
The article presents the results and conclusions of the practical research conducted in 

a very 
important factor in the increasing of student’s motivation during the teaching-learning process. We 
think, based on the example of our school, that it is necessary to introduce some changes in schools 
in order to increase the mutual cooperation between teachers, which leads to the improvement of the 
quality of teaching and learning and the academic results of students. The development of mutual 
support skills in teachers and improvement of collegial relations are the prerequisites for the 
successful operation of the school, the basis of the school's prestige and strength.

: , ,
, , .

Keywords: collegiality, mutual cooperation, experience sharing, motivation, academic success.
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How to Teach "The Face of King Tamar at Bethany Church"

Abstract
The article talks about the importance of the correct analysis of the literary text in the 

formation of the worldview of the student youth.Grigol Obelian's lyrical masterpiece - "The Face of 
King Tamar in the Church of Bethany" is discussed, which is still considered a pessimistic work. 
Based on the relevant arguments, the opinion is expressed that the hermeneutic analysis of the poem 
allows us to understand the text in a new way and show the optimistic pathos of its author.

 : ,  , , , . 
Key words: Orbbeliani, Tamar King Bethania, pessimism, optimistic. 
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Mathematics teaching is a contributing factor to the development

of students' creative abilities

Abstract 
The tasks of teaching do not end with the transfer of knowledge to students.In the process of 

teaching, it is necessary to take care of the development of students' thinking. It is very important to 
develop mathematical thinking in students.Mathematical thinking is thinking as a process that 
characterizes the activity of a person and takes its development in activity. Mathematical thinking is 
perfect when it includes critical and creative thinking.The ability to be creative is a deliberate move 
to discover new things and a deep understanding of one's own experience.Therefore, the 
development of this ability in students is of great importance.Why is it necessary to develop 
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creativity in students? The answer is unequivocal, without this skill, our student willbeunprepared for 
life.The development of creative thinking in students helps to independently explore the real life 
path, to become a full-fledged member of society.
 

 : , ,  ,  . 
Key words: mathematics, thinking, problem solving, creative ability. 
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Methodological trends in teaching complex sentences on the example of griffin textbooks

Abstract
In this article, we discuss the methodological trends in teaching complex sentences on the 

example of a griffin guide. The issue is very relevant, given that the teaching of a complex sentence 
remains one of the problematic issues in the school-educational space.

In the article, we will review the methods given in the textbook, which make the material 
easier for the student to understand and perceive. In conclusion, the guide discussed in the article 
answers modern methods and requirements for grammar teaching. 

 : ,  ,  , 
. 

Keywords griffin guide, methodology 
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Data-Driven Learning – an Innovative and Revolutionary Trend in Foreign 
Language Teaching 

 
Abstract
Recent technological advancements have brought about significant changes to the study of 

language. The prospect of having large amounts of language data in digital format has enhanced the 
development of a new branch of linguistics named corpus linguistics. The development of corpus 
linguistics and the use of corpora in teaching practice have revolutionized the field of language 
teaching. Data-Driven Learning is a method of utilizing a corpus for foreign language teaching 
purposes in the classroom.Data-Driven Learning promotes autonomous learning and helps students 
improve analytical thinking, critical thinking, problem-solving, collaboration, and other lifelong 
learning skills. Data-Driven Learning is a constructivist, innovative and effective method in foreign 
language teaching, which allows observation and study of language items in authentic contexts.The 
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paper aims at reviewing the general peculiarities of Data-Driven Learning and presents all the 
opportunities and advantages corpus application in learning brings to foreign language learners.

Introduction
Technological breakthroughs of the last century gave rise to the evolvement of a new field of 

linguistics, namely corpus linguistics. Corpus linguistics experienced special evolution in the past 
decades. It involves studying a language based on the analysis of language data presented in the 
corpus.Reppen (2010) defines corpus as “a large, principled collection of naturally occurring texts 
(written or spoken) stored electronically” (p. 23). The development of corpus linguistics has 
substantially impacted the teaching of a foreign language. Applying a corpus in language instruction 
started in the 1980s. The exploitation of a corpus for language teaching is referred to as Data-
Driven Learning. The concept of Data-Driven Learning (DDL) was coined by British professor 
Johns (1990) who saw foresaw the forthcoming revolution in applied linguistics and language 
teaching with respect to a corpus, its utilization and opportunities.  

Data-Driven Learning is one type of Computer-Assisted Language Learning (CALL). 
Corpora have much to offer to support and contribute to the foreign language teaching process. 
Corpora have widespread use in the area of applied linguistics. Corpus products are textbooks for 
vocabulary and grammar teaching, bilingual dictionaries, dictionaries of idioms, 
proverbs,collocations,phrasal verbs, etc. Besides, corpora can be used for various pedagogical 
purposes: corpora enable teachers to design course books, grammar books, usage manuals, etc. It 
should be pointed out that corpus analysis can affect the teaching curriculum, it can have an impact 
on the designing of syllabi and contents of the teaching and learning materials. A teacher has an 
opportunity to design a syllabus based on the analysis of corpus data. It can determine the content of 
instruction as “teachers can give priority to certain contents that are more frequent in a language 
system” (De Jesus &Carrilo, 2014, p. 1). Thus, teaching materials can be built around the data 
obtained from the corpus.

Scholars distinguish between indirect and direct applications of corpora in the classroom. 
Accordingly, two types of Data-Driven Learning, indirect and direct Data-Driven Learning, are 
found. Indirect DDL entails designing corpus-based materials by the teacher and having students 
detect the language in these resources. Direct DDL implies exposing learners to computers and 
corpus software where students investigate the language - grammar patterns, collocations, 
frequency indicators - in authentic corpus data. Indirect DDL is known as a paper-based approach, 
whereas direct DDL is referred to as a computer-based or hands-on approach. Integrating corpus 
reference publications (dictionaries, grammar books, language learning coursebooks - grounded on 
corpora data) into teaching is attributed to the indirect approach to corpus-based learning.

Language data provided by corpora is an invaluable source for language learning. A corpus 
constitutes a treasury of an enormous amount of words or phrases acquired from written and audio 
resources - books, press, TV and radio broadcasts, web materials; thus, corpora include both formal 
and informal language. Students get acquainted with examples of real-life language. They are able 
to observe an enormous number of instances from a broad range of authentic texts. Thus, Data-
Driven Learning is purely an authentic language learning process. Data-Driven Learning is also 
referred to as discovery learning with corpora or corpus-aided discovery learning (CADL). It 
involves exploratory tasks and activities. The data of corpora are genuine, rich, demonstrative, and 
up-to-date. It displays the language in real use, discloses language tendencies and provides more 
multifarious and valuable information than dictionaries and reference grammars. 

Data-Driven Learning substantially enhances language awareness in students. According to 
Dazdarevic, Zoranic and Fijuljanin (2015), “corpus helps students get a broader view of language” 
(p. 5). Corpora allow learners to become aware of the frequency of different language features, ‘the 
most common and frequent lexical choices’ of native speakers (Dash, 2011, p. 21). As reported by 
Huang (2011), “corpus data enrich our understanding of language use” (p. 482).
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The Data-Driven Learning method triggers students’ active learning. Students in Data-Driven 
Learning are highly involved in scrutinizing different aspects of language. Students infer the 
meaning of words or expressions, observe their usage and frequency. Students involving in Data-
Driven Learning are often referred to as travelers, detectives, ‘Sherlock Holmes’, etc.  According to 
Chirobocea (2017), the corpus-based approach to language teaching attempts ‘to make linguistic 
detectives out of learners’ (p. 365). 

Data-Driven Learning is a constructivist teaching method that promotes self-directed learning. 
Students being taught with the Data-Driven Learning method are encouraged to be self-regulated 
learners. Corpus-aided teaching empowers students with a useful strategy of ‘learning how to learn’ 
as students “work independently or collaboratively to observe, analyze, and interpret patterns of 
language use” (Huang, 2008, p. 21).Data-Driven Learning incites generativity. Students start 
actively use language. The discovery part of the Data-Driven Learning method is stimulating for 
learners and makes the learning process fun. It also encourages interactivity and interaction in the 
classroom.

Data-Driven Learning establishes the transformation of roles of the teacher as well as 
students. The inclusion of a corpus in the teaching and learning process creates a more student-
centered environment. Students act as researchers and a teacher performs as a consultant.Teaching 
with corpora promotes students’ autonomy. Students tend to show increased responsibility for their 
own learning. They look for language features in a huge amount of data. As stated by De Jesus and 
Carrilo (2014), students of corpus-aided language learning ‘do their own research about language 
features’ (p. 4). 

A corpus is regarded to be a useful tool to deepen language learning. Corpora generate plenty 
of handy and valuable opportunities for language acquisition. Data-Driven Learning is applied in 
learning various aspects of language including vocabulary and grammar. DDL is widely used in the 
teaching of collocations and phraseology. Corpus-based materials enable learners to improve their 
linguistic skills including synonyms, antonyms, polysemy, homonymy, etc. A corpus is a useful 
tool for the exposure of collocation, colligation and prosody of target words. Corpora are widely 
exploited in teaching translation, also error self-correction and improvement of writing skills. 
Corpora data can be used to design materials for teaching other language skills as well, such as 
reading and speaking.

Data-Driven Learning opens the opportunity for students to acquire a good deal of essential 
lifelong learning skills. DDL enhances the analytical skills of learners. In accordance with 
O’Sullivan (2007), a considerable number of cognitive skills is involved in the corpus-based 
learning process: “predicting, observing, noticing, thinking, reasoning, analyzing, interpreting, 
reflecting, exploring, making inferences (inductively or deductively), focusing, guessing, 
comparing, differentiating, theorizing, hypothesizing, and verifying” (p. 277). Data-Driven 
Learning gives possibilities to provide problem-solving activities to students which fosters their 
critical thinking skills. Furthermore, according to Dash (2011), corpora are often applied to ‘look 
critically at the existing ELT materials’ (p. 21). Teaching textbooks contain fictional language 
which quite often diverges the language used in real-life situations by native communities. 

To sum up, a corpus is a unique source of opportunities for language acquisition. Corpus-
based or Data-Driven Learning is an innovative and revolutionary method in foreign language 
teaching. It allows learners to explore the language in authentic contexts. Data-Driven Learning is 
an effective constructivist and technology-basedapproach tailored to the needs and interests of 
students in the contemporary era of education.Data-Driven Learning grants cognitive competencies 
and beneficial lifelong learning skills to students, such as analytical skills, problem-solving skills, 
decision-making skills, critical thinking skills, collaboration skills and others.
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Learning  of  Some  Materss of  Elementary mathematics in public schools 

 
Abstract 

The presented work deals with such key issues and problems of pedagogy as: teaching 
methods, teaching technology and strategy.

In particular, it outlines the way we think to solve one of the most important problems that 
students and teachers face when solving some algebraic identifiers. This in turn slows down 
students' motivation and loses their interest in mathematics. 
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Key words: Equation, unequality, didactics, teaching methodology and strategy. 
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Analysis of tasks about functions on the example of the mathematics subject exam test 
for entrants and students

Abstract
The article presents an analysis of several tasks on functions, which will reflect the challenges 

or problems faced by the University entrants in the General National Exams. Considering the best 
interests of the students and by involving the specialists, these problems can be eliminated to some 
extent
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Iakob Gogebashvili Telavi State University 

ARDUINO - a tool for modeling and constructing STEM-type research projects

Abstract
The integration of science, technology, engineering, and mathematics into problem-solving 

processes is given major emphasis in today's global educational environment when working on 
STEM-type (Science, Technology, Engineering, Mathematics) educational and research projects. 
One of the distinctive tools for carrying out STEM research projects is Arduino software. 

For this purpose, the paper explores the Arduino UNO, the most popular model in use today, 
and its fundamental operating principles. The modeling and building of the educational/research 
project "My Third Eye," which is based on the use of the properties of the ultrasonic sensor block, 
is used to demonstrate the technological elements of using Arduino UNO (Ultrasonioc-HC-SR04). 

The process of creating a project model and then putting it into practice in both virtual and 
actual contexts is demonstrated and thoroughly examined in this paper. Specifically, the Arduino 
IDE (Arduino Integrated Development Environment) local programming platform, the Arduino 
UNO electrical constructor, and the virtual internet platform tinkercad.com are employed for this. 

 : Arduino UNO; Arduino IDE; STEM; tinkercad.com; Ultrasonioc-HC-SR04. 
Key words: Arduino UNO; Arduino IDE; STEM; tinkercad.com; Ultrasonioc-HC-SR04.
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  Tamaz Lachashvili 
 

Nino Zhonzholadze  
 
 

Determining the Route to the Remote Subscriber Using Tracert Utility
 

Abstract
This article discusses how to determine a route to a remote network computer (web page) 

using the Tacert utility. Auxiliary parameters of the Tacert command are described. As an example, 
the route sequence from our computer to the existing routers of the Tesau web server and the access 
time in the form of Echo signals are presented. Access is carried out from the same computer both 
from the private home address network and from the address space of the university's local network.

 : , , , , . 
Keywords:  Router, Packet, Interface, Command, Echo. 
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Obligation - making a decision

Abstract
Social or interpersonal commitment is thought to be one of the most important factors determining 
the firmness of decision.Using this kind of commitment,the persontries to keep the present decision 
unchanged,which is accomplished through the statement of one's own decision in public.The social 
commitment phenomenon is consideredfrom the perspective of the self-objectification concept.

 : , , , -  , 
 . 

Keywords : obligation, responsibility, engagement, behavior, making decision. 
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Relationship between university students’ insufficient memory enhancement experience and
motivation to study

University Students very frequently suffer from concentration problems at lectures. It may be 
caused by many reasons: chronic fatigue syndrome, insomnia, stress, anxiety, Attention Deficit 
Hyperactively Disorder (ADHD), tiredness, lack of motivation, or not enough engagement in 
lectures. Unfortunately, there are more problems than solutions in this topic. The situation even got 
worse during the pandemic period. As a result – students have low grades, their motivation 
decreases and they drop out. What is the solution to the problem, and what measures should be 
taken to avoid kind of situation. Through the literature review will be analyzed and discussed in 
details coordination between the problem and solutions. 

According to Lehig University’s (Research University in Pennsylvania) study, which aimed to 
investigate Attention Deficit Hyperactively Disorder (ADHD) problems in students, George DuPaul 
– Professor of School Psychology and Associate Dean for Research at Lehigh University’s College 
of Education, emphasized that students with ADHD face challenges in completing college. The 
problem is very systematic, not only concentration deficit and dropout are interconnected, but many 
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other factors that must be analyzed in detail. DuPaul together with colleagues from the University 
of North-Carolina-Greensboro, University of Rhode Island, and University of Nebraska-Lincoln 
published the study: “Academic Trajectories of College Students with and without ADHD; 
Predictors of Four-Years Outcomes.” According to the results, out of four hundred students, half of 
them were identified with Attention Deficit Hyperactively Disorder (ADHD). The participants were 
from colleges in North Carolina, Pennsylvania – including Lehig University and Rhode Island. 
Thus, the problem is very large-scale and serious. The researchers emphasized in study, that 
students with ADHD received grades that were half level below rather than other peers. It is 
emphasized in the research, that these students had all skills to successfully graduate, but ADHD 
messed up their goals, because the disorder included fewer depression symptoms, and problems in 
planning and time management (DuPaul, et al., 2021, pp. 161-178).

Attention Deficit Hyperactively Disorder (ADHD) was analyzed by the researchers of Florida 
Atlantic and Miami Universities. According to the study – “The Redundancy Effect on Retention 
and Transfer for Individuals with High Symptoms of ADHD” – the multimedia elements of text and 
audio need to be carefully integrated into learning process. Information presented through audio and 
visual channels maybe a challenge for students with ADHD symptoms (Brown, Victoria, Lewis, 
David, Toussaint, & Mario, 2016, pp. 34-46).

The problem is linked to the topics of memory and lesson planning. The question is about –
how the brain takes and stores information and till when students remember studying materials. In 
line with Information Processing Model, there are three stages:  encoding - collecting and 
representing information; storage - holding information; retrieval – obtaining information when 
needed. Thus, in the process of lesson planning the model’s stages must be taken into consideration, 
in order to avoid easily forgotten material (Iumen Educatinal Psychology) The other question is –
why studying materials are easily forgotten. Besides ADHD symptoms, there are many other 
reasons of lack concentration and easily forgotten studying materials. According to the research 
“The Roles of Working Memory and Cognitive Load in Geoscience Learning” poor learning 
outcomes are caused due to the huge amount of materials provided to students. The researcher has 
focused on instructional methods and learning materials, and not a person’s memory system. In this 
case metacognition process should be taken into consideration during lesson planning process, 
which unites: planning, strategies, knowledge, monitoring, evaluation, and termination (J, Allison, 
F, Thomas, Reynolds, & J, 2017, pp. 506-518).

Lesson planning is a very dynamic process, which needs constant strategic development. 
There are many theories and instruments that are the elements in lesson planning. One of them is 
Incorporate Multiple Intelligence Theory, which emphasizes that lesson planning should include 
MIT activities. Lesson plan integrated with MIT activities aims the students to have progress during 
the study and achieve their goals. The lecturer chart out lesson plans and incorporates activities for 
each multiple intelligences of students. MIT activities in lesson plan include the following nine 
elements: 1.Verbal Linguistic Activities: Choral speaking, storytelling, retelling and debating. 2. 
Logical Mathematical Activities: Sorting and classifying objects or ideas, taking apart or fixing 
things.  3. Visual/Spatial Activities - Using guided imagery, playing with patterns and designs. 4. 
Body/Kinesthetic Activities - Role playing; changing seats and moving to different learning 
stations/centers. 5. Musical Activities - Listening to background, instrumental, or environmental 
music. 6. Interpersonal Activities -Cooperative learning, working with a partner, group projects and 
games. 7. Intrapersonal Activities - Guided imagery, thinking about how to solve a problem. 8. 
Naturalistic Activities - Reading outside and nature walk. 9. Existential Activities - Planning a 
charity event (B & D, 2015, pp. 1-10). All the above MIT activities will help students to improve 
concentration during the lesson. 

Besides MIT activities, another important ability in learning environment is attention, which 
is limited in capacity and duration, thus it is significant for educators to effectively manage 
attentional resources of students and create an appropriate environment for listening to lecture. In 
the research – “Questionnaire Survey on Attention of Young Adults” based on the questionnaire the 
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features of young adults’ attention were described. According to the results 61.6% out of one 
hundred fifty participants – (Chinese young adults) emphasized that environment plays essential 
role in the concentration process during class. Thus, it is important not to be noisy during lectures. 
Another important factor in lesson planning is time, at what time to be held lectures. According to 
the research results, the concentration time was different between genders. For females the best time 
to focus on task was morning, while for males it was evening. The most important finding is that 
afternoon was the most difficult time for concentration for both genders. (Du, Su, & Wang, 2015, 
pp. 93-97).

All the above factors are important during lesson planning in order to improve students’ 
attention, but sometimes there are other reasons for lack concentration like anxiety. In this case 
technological –pedagogical tools should be used during lectures. One of them is holistic approach –
its focus is on relations between students’ inner-self and external world – educational environment. 
One of the key components of the above technique is mindset theory, which emphasizes that people 
have incredible potential to obtain knowledge and develop skills (Mahmoudi, et al., 2012, pp. 178-
186). Student Mindset unites abilities to learn and master challenging concepts – self-efficacy. 
Mindset can be the stimulus to motivation, because students are able to discover that they can make 
progress through effort and they are motivated during the learning process (Gentile, Amber, 
Oswald, & A, 2021, pp. 229-246).

One another very important technique is - Mindfulness Technique, which improves students’ 
ability to regulate their attention, emotions, behavior and thinking. The technique reduces stress and 
anxiety level in students. Mindfulness teaches students to understand how their brain reacts to 
stress, and how to train their brain to interrupt anxiety. The technique helps students to analyze their 
thought and feelings, and teaches them how to regulate emotions and other responses (Skelly, 
Katherine, Estrada-Chichon, & Louis, 2021, pp. 965-980).

Besides the above techniques, one of the important aspect in the process of lesson planning is 
motivation. If the students have motivation of studying they will listen and be concentrated on 
materials. In this process behavior plays essential role. Motivation is what pushes students to act or 
to gain knowledge, it unites biological, emotional, social and cognitive forces which activate 
behavior. It has to be mentioned that in classroom management, immediacy behavior is very 
important that includes both parties: students and lecturers interactions with each other.  According 
to the research “Effects of Teacher Immediacy Behaviors on Students' Motivation towards 
Language Learning” –teachers’ immediacy behavior has a positive effect on students’ motivation. 
Thus teacher immediacy – nonverbal and verbal behavior, reduces psychological distance between 
teacher and student (Hariri, et al., 2021, pp. 39-49).

To sum up all the theories, techniques and research results, one thing is clear – if the lesson 
plan is conducted professionally, communication between students and lecturers is open and 
motivation  is an important part of education process, there is little chance students to drop out and 
not be attentive during lectures.  Other important factors are time management, as well as at what 
period of the day the lectures to be held- morning or evening. At the same time, Information 
Processing Model, MIT activities and technological-pedagogical aspects should be taken into 
consideration in order to achieve the goal – students to be attentive at lectures and not to drop out. 
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New Positive Psychology About up-bringing a Happy Person 

 

Abstract 
The new positive psychology (NPP) instructs people hot to act to enjoy their life and feel 

happy. For this purpose, a team of scientists for decades has studied the understanding of 
happiness during a historical period that covers three millennia in different states, cultures, and 
modern understanding of happiness. They have outlined 6 positive virtues recognized by all 

one of these strengths, their improvement (reinforcement), and application in behavior is the 
basis for the achievement of stable happiness. These virtues have saved mankind during history 

 
NPP has elaborated special tools (tests) for measuring the abovementioned virtues and 

complementary strengths. Special methods developed for physiotherapeutic treatment and 
improvement of desired strengths on the basis of appropriate research. 
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After the NPP study psychologists can advise the client on how one can use his strong 
character (strengths) in main areas of life: in business, in the family (love), in the education of 
children, in relationships with others, and in social duties.  

 
 : , , , , 

, . 
Key words: happiness, contentment, charity, worth, self-actualization, self-realization 
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STEM education and student’s academic profile

Abstract
The purpose of present study was to examine how engagement in STEM clubs impact on 

student’s academic profile. In the following research 82 student of private school “Aia- took 
part (54% - female, 46% - male). The results showed, that engagement in STEM clubs positively 
affects student’s academic self-concept. Mainly, it strengthens general positive self-concept. The 
level of engagement in STEM subjects determines the quality of general positive academic self-
concept the higher the level of engagement, the greater student’s general positive self-concept. 
There is no relation between engagement in STEM education and student’s negative self-concept. 

 : , STEM ,  ,   
,  - . 

Key Words: Student, STEM subjects, academic profile, positive self-concept, negative self-
concept.
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The issue of education in the thoughts of Akaki Tsereteli 

 
Abstract 

Akaki Tsereteli's work is rich in terms of reflecting and revealing the problems that were 

their artistic words, taking into account their own views, to provide the readers with the spirit 
of the era and to be considered in court. 

Among such topical issues, the problem of education is important in Akaki's work, 
which includes many aspects: learning and education, the issue of language and literature, the 
revival of the activities of magazines and newspapers, the awakening of writing and increasing 
its role in the education of the people, the nation, in the advancement of literature as an 
important branch of art. Assigning a valuable place. 

Akaki Tsereteli draws a sharp, dividing line between private and public affairs, and gives 
priority to public activities. Personal or private work is not useful for the nation, it is a sacred 
work, and public work is considered a holy work by the poet. In this sacred, public work, Akaki 
also considers the issue of education, because the raising of national consciousness, the spiritual-
intellectual formation of the nation lies in the proper upbringing of a person, in his education. 

 
 :  , ,  , , 

,  , . 
Key words: Akaki Tsereteli, education, national consciousness, language, literature, holy 

work, progress. 
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Questions of Christian Pedagogics in “Deda-Ena” by I. Gogebashvili 

Abstract 
The most popular alphabet book “Deda-Ena” by I. Gogebashvili had a great role in the 

history of Georgian pedagogics science. This book is very important sample from the point of 
Christian morality. The texts are very interesting from the view of didactics. In the one had hardly 
come across the naked of Christian upbringing. In these question the great pedagogue was 
extremely careful. I. Gogebashvili demanded great pedagogical knowledge and morality from the 
teachers. From 1906 is book “Deda-Ena” is for students of any kind of faith. The great pedagogue 
took into account specific features of different ages and interests from all regions.

 
 : „ - “,  ,  , , 

 . 
Key words: “Deda-Ena”, Native language, Morality upbringing, Christiani  
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Why Do Systems of Education Not Change

Men are born ignorant, not stupid. 
They are made stupid by education.

Bertrand Russell
Abstract

Criticism of modern educational systems has been widespread among scholars. Although, 
the introduction of the constructivist model of education has led to a refinement of teaching and 
learning, the nature of education has essentially remained the same. Systems of education are hardly 
ever subject to modernization; rapid development of science bears numerous complications in and 
around them. 
The aims of educational institutions are: to convey knowledge and develop intellectual skills, to 
convey culture and form the system of human values, socialization.

It is crucial to emphasize the problems that systems of education are facing: out-of-date 
rules, unified system, discrepancies between everyday needs and the content of subject matter, 
negligence of independence and individual interests, focus on accumulative knowledge, assessment 

132 

 



system, vertical of a teacher-student relationship, traditional educational setting (interior) and class 
management, failure to synchronize textbooks with recent findings in science.

The problems discussed above are the product of conservative character of educational 
systems and aversion to experiment.    
 

 : , , , , . 
Key words: Education, system, conservatism, unified, reform.
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Heart Beating Dynamic in the Conditions of Abrupt Change of Training Intensivity 
A 

Abstract  
Observation on boxers showed that the frequency of heart beatintg increases at the 

beginning of work-out in the laboratory as well as during teaching-training sessions and 
competitionand , later the rate decreases and reaches maximum. 

In the intervals between the meetings the frequency of heart beating distinctively decreases 
and at the end of the meeting restoration processes takes places quickly and the heart beating 
frequency is expressed vividly. Analisis of received results gives chance to conclude that the fight 
with the strong oponent causes strong vegetative changes than  with the weak oponent. Changes of 
heart beating depends on the factor of how strong the oponent is or what qualification the 
competition has. 
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